
 

 

 

 

Pupil Premium Strategy Statement 2019/2022  

 

 

Attainment - Academic Year 2019/2020 

 Pupils eligible for PP Pupils not eligible for PP 

Emotional Quotient ( % average increase from baseline to term 6) 

Feeling Safe 16 15 

Self Regulation 17 17 

Self confidence 16 16 

resilience 13 13 

empathy 15 14 

Managing relationships 14 14 

   

% of children who have met or exceeded their target 

1. Summary Information  

School   Nyland (SEMH) 

Academic Year 2019/22 Total PP budget £54,000 Date of most recent PP Review August  2019 

Total number of 

pupils 

2019/20     54   

2020/21 

2021/22 

Number of pupils eligible 

for PP 

2019/20      42 

2020/21 

2021/22 

Date for next internal review 

of this strategy 

July 2020 



 

 

 

 

Maths 80% 83% 

Reading 87% 87% 

Writing 70% 70% 

 PP Non PP 

% of children who have reduced significant positive handling from baseline to term 6  

By 1 - 10 episodes   

By 11 – 20  episodes   

By 21 – 30 episodes   

By 31 – 40 episodes   

   

 

   

   

   

   

 

   

   

   

   



 

 

 

 

 

2.  Barriers to future attainment (for pupils eligible for PP, including high ability)  

In-school barriers (issues to be addressed in school, such as poor oral language skills) 

A.  Social emotional and mental health needs 

B.  Academic gaps and skills gaps 

C.  Motivation to learn 

D.   

External barriers (issues which also require action outside school, such as low attendance rates) 

A.  Deprivation, economic well-being, family size 

B.  Home circumstances, parental involvement, parental level of education , parental mental health 

C.  Domestic violence, family dynamics,  

 

3. Desired outcomes 

 Desired outcomes and how they will be measured Success Criteria  

A.  Engagement in activities  

This will be measured through:  

Baselining and termly tracking of EQ skills through observation and 

recording on our EQ curriculum evidence tracking  

Baseline and  termly tracking of EYFS based tracking tool for 

SEMH/PSHE need  

Pupils will take an active part in family days 

Pupils will remain in spaces for the full duration of activities   

Pupils will choose to participate in activities  

Pupils will ask for help, to make progress  

Pupils will  enjoy school  

Pupils will be able to work cooperatively  



 

 

 

 

Tracking through Behaviour watch for RPI   

Impact reports for Skills Force   

Impact reports for outdoor pursuits  

We will observe pupils engaging more in all activities  

Pupil physical intervention will reduce due to better engagement  

Academic progress will be evident through progress meetings and 

data tracking  

Parent events will be well attended and parents will be positive in 

their conversations about the school at these times 

Teachers will present learning in engaging and non-threatening ways 

such as through hands on activities and in concrete ways where 

pupils actively lean  

Pupils will be involved in discussions with staff about their learning, 

the curriculum will be selected by the children so that they have a 

purpose to engage  

 

Staff will plan with EQ need in mind by building lessons and learning 

around the primary EQ need   

Staff will use a bespoke EQ curriculum for the school to track and 

plan teaching and learning  

Pupils will feel safe enough to   

take risks in activities  

Pupils will be able to wait Pupils will show they can  

listen  

Pupils will take turns  

Pupils will see the point of persevering  

Pupils will learn to adapt by changing attitudes and ideas Pupils will see 

the value in engagement  

Pupils will demonstrate thinking skills 



 

 

 

 

Staff will reflect daily about the behaviours and feelings of each 

child in their class so that they can plan for the next day 

appropriately  

 

B.  Self-esteem and intrinsic motivation  

This will be measured through:  

SDQ scores with therapists  

Reports from therapists   

Engagement during circle times  

Baselining and termly tracking of EYFS through observation and 

recording on our tracking tool for SEMH/PSHE need Baselining and 

tracking on EQ curriculum  

Pupil physical intervention will reduce due to children having 

greater confidence and subsequent greater control  

Pupils will share what they have made or written with others and 

the school community  

Pupils will talk positively about their achievements and pupil voice 

will be gained through school council and annual reviews  

Positive reports from parents gathered through questionnaire and 

annual reviews  

We will have good attendance at family events  

Pupils to explore their own emotional needs in a safe way  

Pupils will begin to express needs and emotions appropriately  

Pupils will begin to identify their own triggers  

Pupils will start to use strategies to self-regulate  

Pupils will be able to develop and maintain successful relationships with 

others Confidence and resilience will improve  

Teamwork and leadership skills will be observed  

The community will view  

school in a positive light  

 



 

 

 

 

  

 

A bespoke curriculum that has emotional quotient as its basis in 

order to prepare pupils emotionally for learning so that they can be 

more successful in their achievements  

Dedicated staff will deliver the EQ curriculum that has been 

reviewed annually   

Pupils will take part in activities including outdoor pursuits and 

skills force activities that are designed to build confidence, self-

esteem and motivation  

The school  curriculum will continue to include an outdoor day every 

week where pupils will learn through outdoor activity including 

forest schools, kayaking and cycling  

Pupils will take part in discussing ideas, needs and wants through 

the school council and Bring a bean bag on Fridays  

Pupils will be consulted on their individual risk assessments with a 

view to reducing the need for physical interventions  

Pupils will have access to weekly therapy in order to better 

understand their own emotional needs and start to process them so 

that they can self-regulate their behaviour 

C.  Understanding engagement has purpose     Pupils will have a positive attitude to engagement and learning  



 

 

 

 

This will be measured through:  

SDQ scores from  therapists  

Pupil voice  

DT and practical lessons  will be used as a vehicle to teach a variety 

of social, emotional and academic skills through learning with a 

purpose    

Pupils will ask to take part in activities  

Baselining and termly tracking of engagement skills through 

observation and recording on our EYFS based tracking tool for 

SEMH/PSHE need including motivation, thinking and engagement  

Pupil physical intervention will reduce due to better engagement  

Academic progress will be evident through progress meetings and 

data tracking  

Through a therapeutic relationship pupils will begin to see the 

positive results of trusting relationships and through this safe 

relationship begin to process any emotional need they have in order 

to cope with relationships and life in the future Pupils will be 

interested and ask about what they will be learning  

Pupils will take part in outdoor activities 

Pupils will be keen to get back to activities  

Pupils will find the activities fun  

and interesting  

Pupils will ask questions about their learning  

Pupils will ask to return to  

activities with a desire to  

complete them 

D.     

E.     



 

 

 

 

 

4. Planned Expenditure  

Academic Year 2019-2020 

 

Quality of Teaching for All 

Desired outcome Chosen 

action/approach 

What is the evidence and rationale for 

this choice? 

How will you ensure it is 

implemented well? 

Staff lead When will you 

review 

implementation? 
Children will be 

able to 

communicate with 

their peers and 

teachers. 

Children will be 

assessed and 

given 1:1 and 

group session 

sto increase 

their pragmatic 

(social) language 

an 

communication.  

This will enable 

them to talk 

about how they 

are feeling and 

Almost everything we do involves 
speech, language and communication. 

Being able to make our needs known, 
expressing our likes and dislikes, 
interacting with others and building 
relationships are life skills we cannot 
afford to be without. Yet so many of 
us take these skills for granted. For 
some children and young people these 
skills are much harder to grasp and 
develop than for others; they have 
speech, language and communication 
needs (SLCN).  

Dedicated Speech and Language 

therapist will attend school on a 

twice weekly basis and work with 

children who have been identified. 

 

The therapist will also work with 

class teachers to embed support 

and understanding of difficulties 

and how to manage them.  

Gina Birkett T2 T4 T6  



 

 

 

 

work towards 

self regulation. 

www.thecommunicationtrust.org.uk 

Don’t Get Me Wrong 

All vulnerable 

children in the 

school will have 

access to learning 

experiences that 

are beyond the 

classroom.  This 

will increase 

cultural capital 

and provide 

opportunities for 

learning with a 

purpose.   

There will be an 

increase in 

engagement, 

motivation and 

thinking. 

Outward bound  

Activities for 

every child 

 

Experiences of the natural 
environment, i.e. visits to the green 
spaces and contact with nature, have 
been shown to bring about 
considerable benefits for physical 
health and psychological well-being of 
people in general (e.g. Kaplan, 1995; 
Tabbush and O’Brien, 2003; Rickinson 
et al.,  

2004; Bingley and Milligan, 2004; Pretty 

et al., 2005;  

Peacock et al., 2007; Pretty et al., 2007;  

Bird, 2007; Woolley et al., 2009; 
Moss, 2012; Logan and Selhub, 2012; 
Passy, 2012).  
The same is true for people with 
disabilities and Special Educational 
Needs (SEN), especially children and 

Dedicated staff are trained in 

swimming instruction, forest 

schools, water activities, kayaking 

and first aid.  

Appropriate equipment has been 

purchased including all safety 

equipment, this will be maintained 

and audited.  

There will be 4 adults with a 

maximum of 7 pupils, per trip. 

There is enough equipment for all 

to take part at the same time. 

Each class will go outward bound 

every Friday so over the year 

each class will have at least 4 days 

outward bound in the year. Every 

class will benefit from a class trip 

Brian 

Coombs  

Helen Love  

 

T1  T3 T5  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

http://www.thecommunicationtrust.org.uk/


 

 

 

 

Intrinsic 

motivation 

through feeling 

safe, being 

connected and 

interested will 

improve so 

creating 

autonomy, 

competence and 

motivation for all 

learners. 

young people (e.g. Faber Taylor et al., 
2001; Sanders et al., 2009).  
The Council for Learning Outside the 
Classroom (LOtC), along with many 
other organisations, recognises that 
children with SEN have much to gain 
from “frequent opportunities to get 
out into the school grounds or local 
community” (LOtC1 NERC 2011) 
Although the outdoor activities 

observed through the course of this 
study initially appeared to have a 
primary focus on cognitive 
developments, many teachers 
subsequently acknowledged that the 
personal and social development of 
young people not only emerged but, 
in some cases, become one of the 
primary benefits of working in the 
outdoor classroom. The benefits of 
the outdoor classroom were clearly 

at least once a term to experience 

practical and external activities to 

engage and motivate in the 

classroom. 

  

  

  



 

 

 

 

not confined to students. Teachers 
noted improved relationships with 
students, personal development in 
their teaching and curriculum benefits.  
(nfer Engaging and Learning with the 

outdoors, Bath University 2005)  

Greater self 

awareness in staff 

to encourage 

positive 

relationships in 

the classroom  

Staff training 

provided by an 

independent 

therapist who 

will deliver 1 

session per 

term with 

whole school 

staff 

If teachers make conscious, ongoing 
efforts to increase their own self-
awareness, they will likely enhance 
their effectiveness and their job 

satisfaction. We need to view past 
conflict and unsuccessful interventions 
as helpful feedback, rather than 
personal failure. We must remember 
that the overall attitude of the teacher 
and the classroom climate affect 
students much more than most other 
techniques or interactions.  

(The Importance of Teacher Self-
Awareness in Working With Students 

All staff will be invited to reflect on 

their own relationships, conflicts 

and interactions so that 

relationships in the classroom are 

less likely to be personal and then 

become difficult. 

Tammy Van 

der Meulen 

T2 T5 



 

 

 

 

With Emotional and Behavioral 
Disorders ) 

Brent G. Richardson & Margery J. 
Shupe 

Therapeutic 

teaching in class 

to further develop 

the school culture 

and ethos that EQ 

comes before IQ  

Dedicated and 

focused staff 

training with 

resources and 

activities to 

promote 

therapeutic 

teaching in the 

classroom  

Therapeutic teaching methods, 
incorporated into everyday teaching, 
can help support children to 
overcome emotional barriers to 
learning. 
(Caspari Foundation) 

All staff will learn about the 

benefits of therapeutic methohds 

of teaching and will be given tools 

to help deliver nurturing lessons 

and provide a warm and 

understanding environment. 

Tammy Van 

der Meulen 

Trina 

Sejournant 

T2 T4 T6 



 

 

 

 

Managing violent 

behaviours in 

class using PACE 

instead of 

punishment 

All staff will be 

supported in the 

classroom  to 

read and assess 

any situations 

using PACE - 

Playfulness, 

acceptance, 

curiosity and 

empathy. 

 
 

 Staff will have strategies t deal with 

viollene toards them and 

betweenthe children in an 

accepting way so that inicidents of 

positive handling reduce and 

children are more able to self 

regulate through  increased self 

esteem 

Tammy Van 

der Meulen 

 

T2 T4 

      

Total budgeted cost 24,100 

 

 

 

 



 

 

 

 

 

 

Targeted Support 

Desired outcome Chosen 

action/approach 

What is the evidence and rationale for 

this choice? 

How will you ensure it is 

implemented well? 

Staff lead When will you 

review 

implementation? 
Emotionally 

literate pupils  

(To be read in 

conjunction with 

Mental Health and 

behaviour in 

schools Dfe 

guidance)  

Therapy   SEL programs appear to benefit 

disadvantaged or low-attaining pupils 

more than other pupils, though all 

pupils benefit on average. Approaches 

have been found to be effective from 

nursery to secondary school. In 

England, a number of studies have 

identified a link between SEL 

interventions and academic outcomes. 

However, evidence from the 

nationwide SEL programme introduced 

in 2005 does underline the fact that 

Qualified therapist will write 

regular reports and share them 

with the class teacher 

Training with whole staff through 

group therapy with each teaching 

team  

SDQ’s/equivalent tacking system 

termly  

Observation of pupil uptake  

Regular meetings with therapist  

  

Gina Birkett  Termly  



 

 

 

 

benefits on learning will not be 

automatically achieved and that the 

quality of engagement with the SEL 

approach is likely to affect outcomes. 

(PP toolkit evidence base)  

1.2. Risk factors are cumulative. 

Children exposed to multiple risks such 

as social disadvantage, family adversity 

and cognitive or attention problems 

are much more likely to develop 

behavioural problems.2 Longitudinal 

analysis of data for 16,000 children 

suggested that boys with five or more 

risk factors were almost eleven times 

more likely to develop conduct 

disorder under the age of ten than 

boys with no risk factors. Girls of a 



 

 

 

 

similar age with five or more risk 

factors were nineteen times more 

likely to develop the disorder than 

those with no risk factors.3 It is 

important  to be working with others 

to provide interventions for pupils with 

mental health problems that use a 

graduated approach to inform a clear 

cycle of support (Mental Health and 

behaviour in schools) Dfe  

Understanding 

engagement has  

purpose  

Use a bespoke 

curriculum and  

enrichment time 

to enable 

children to 

create 

individually 

designed pieces 

and engage 

The impact of collaborative approaches 

on learning is consistently positive. 

Effective collaborative learning requires 

much more than just sitting pupils 

together and asking them to work 

together; structured approaches with 

well-designed tasks lead to the greatest 

Mr Coombs will offer individual 

bespoke lessons and additional 

support in the classroom to those 

children who are finding school 

most difficult.  They will be 

identified from positive handling 

analysis.  

Brain 

Coombs  

T2  T4  T6  



 

 

 

 

through 

problem solving  

 

Offer 

appropriate and 

extensive DT 

projects to all 

children  

learning gains. Approaches which 

promote talk and interaction between 

learners tend to result in the best 

gains.  (PP  EEF teaching and learning 

toolkit)  

The teacher’s role today has moved 

away from being the gatekeeper of all 

knowledge and solutions. We are now 

guides, mentors, and supporters of the 

quest for discovery in learning, and also 

self-discovery.  

All staff will offer a full term of a  

DT enrichment projects that will 

be sourced and planned 

appropriately to each child’s needs.  

Support will be provided by Mr 

Coombs to ensure that the 

learning has purpose and creates 

curiosity in the children. 

  

To develop EQ, 

specifically 

building 

relationships by 

working on 

mutual respect 

and trust 

Horse Riding  “Horses provide non-judgmental 

feedback about our behaviors and 

emotions,” she says. “As you interact 

with the horse, you learn to observe 

and respond to his responses, and to 

moderate your interactions by 

becoming aware of the congruency 

between inside feelings and intentions 

and outside behaviors.” Her clients 

Year 6 class will follow a course of 

horse riding lessons on a weekly 

basis throughout the whole year.  

They will have termly reports and 

work towards a certificate to 

groom, care and ride a horse  

Tarcilla Stein  Every term 

https://www.additudemag.com/child-with-adhd-sense-of-self/
https://www.additudemag.com/child-with-adhd-sense-of-self/


 

 

 

 

have seen improvements in self-esteem, 

confidence, communication, trust, 

impulsivity, and empathy. 

“The horse is a large, powerful animal,” 

says Huber. “Learning to overcome 

fear or intimidation while building a 

relationship promotes social and 

problem-solving skills.” 

Horse Power: Equine Therapy for 

ADHD  Beth Main July 2017 

 

 

Total budgeted cost £19, 700 

Wider Strategies 

Desired outcome Chosen 

action/approach 

What is the evidence and rationale for 

this choice? 

How will you ensure it is 

implemented well? 

Staff lead When will you 

review 

implementation? 

https://www.additudemag.com/how-to-raise-your-self-esteem-each-day/


 

 

 

 

      
To develop skills 

required to stay 

in class and learn  

To develop EQ in 

order to build 

learning skills 

onto these so that 

academic learning 

and engagement 

can take place  

To build self-

esteem and so 

intrinsic 

motivation To 

work co-

operatively To 

Abbey Farm 

residential trip 

Experiences of the natural 

environment, i.e. visits to the green 

spaces and contact with nature, have 

been shown to bring about 

considerable benefits for physical 

health and psychological well-being of 

people in general (e.g. Kaplan, 1995; 

Tabbush and O’Brien, 2003; Rickinson 

et al.,  

2004; Bingley and Milligan, 2004; Pretty 

et al., 2005;  

Peacock et al., 2007; Pretty et al., 2007;  

Bird, 2007; Woolley et al., 2009; Moss, 

2012; Logan and Selhub, 2012; Passy, 

2012). The same is true for people 

with disabilities and Special Educational 

Needs (SEN), especially children and 

Explicitly encouraging students to 

actively apply these skills in the 

classroom is likely to increase 

effectiveness.  

Follow up activities in class 

Observations of EQ need with 

explicit plans to develop these in 

and out of the classroom  

Application of EQ in the real world  

Giving real experiences  

  

  

Class 

teachers  

Feb and July  



 

 

 

 

build resilience 

and 

perseverance To 

adapt and think  

To enjoy and 

thrive  

young people (e.g. Faber Taylor et al., 

2001;  

Sanders et al., 2009). Indeed, the 

Council for Learning Outside the 

Classroom (LOtC), along with many 

other organisations, recognises that 

children with SEN have much to gain 

from “frequent opportunities to get 

out into the school grounds or local 

community” (LOtC1  

NERC 2011  

Although the outdoor activities 

observed through the course of this 

study initially appeared to have a 

primary focus on cognitive 

developments, many teachers 

subsequently acknowledged that the 



 

 

 

 

personal and social development of 

young people not only emerged but, in 

some cases, become one of the 

primary benefits of working in the 

outdoor classroom. The benefits of the 

outdoor classroom were clearly not 

confined to students. Teachers noted 

improved relationships with students, 

personal development in their teaching 

and curriculum benefits.  

(nfer Engaging and Learning with the 

outdoors, Bath  

University 2005)  

Research now backs up what forest 

school practitioners have known all 

along – that children and young people 

are stimulated by the outdoors and 

typically experience, over time, an 



 

 

 

 

increase in their self belief, confidence, 

learning capacity, enthusiasm, 

communication and problem-solving 

skills and emotional well-being.   

  
Engage with 

learning in a 

variety of 

environments.  To 

give learning a 

purpose.  

Class trips for 

all children to 

engage them in 

learning every 

term. 

When experiencing learning outside of 

the clasroom , “The children were 

viewed as active learners capable of 

understanding the world, so that 

knowledge is not viewed as transferred 

but created through social interaction. 

It represents a co-constructivist 

pedagogy constructed between child, 

adult and place in creating learning 

opportunities through direct 

experience. 

Teaching and learning outside the 

classroom: personal values, alternative 

pedagogies and standards 

Sue Waite 

All teaching staff will plan an 

educational trip or visit every term 

that coincides with the chosen 

topic. 

Planning will include how to bring 

the learning back to the classroom 

so that the children can draw on 

their experiences to develop 

deeper learning and understanding 

of the topic area. 

Class 

teachers 

Brian coombs 

Termly  



 

 

 

 

Total budgeted cost £10,200 

 

 

 

 

5. Review of expenditure  

Previous Academic Year 2018-2019 

Quality of Teaching for All 

 

Desired outcome Chosen action/approach Cost Lessons Learnt/Actual Impact 

Whole school training will 

ensure staff understand 

barriers to learning and how to 

best support all children. 

Staff training with 

Mulberry Bush  

Head teacher to attend 

Trauma Mentoring training 

Team Teach training 

£900 Head teacher has gained a certificate in trauma mentoring and 

will filter that through the staff next year. 

 

The staff team have begun to look at themselves and the 

relationships between feelings and behaviours in themselves.  

A new method of dealing with aggression have been discussed 

and new administration procedures have been put in place for 

helping individual children. 

Learning with a purpose to 

increase engagement, 

Outdoor pursuits offered to 

all children on at least 5 

£5,550 All children have been given the opportunity to attend 

outward bounds sessions, most take it up and manage the 



 

 

 

 

motivation self-confidence and 

competence 

occasions throughout the 

academic year 

experiences well.  Behaiours and engagement whilst out of 

school is exemplary and children have shown a real interest in 

their learning. 

Targeted Support 

 

Desired outcome Chosen action/approach Cost Lessons Learnt/Actual Impact 

The most vulnerable children to 

engage in learning  

Bespoke lessons offered to 

the most vulnerable children 

who have the highest 

incidents of positive 

handling.  Developing self-

awareness ad skills to 

manage themselves better 

in the classroom  

£1,200 Reduced from 5 children to 3 so that intervention can be 

greater and see a more substantial change in their EQ. 

Children were taken from the classroom to work 1:1 , initially 

this worked but they were unable to transfer their skills and 

understanding to the classroom so the packages were changed 

to include 1:1 in and out of the classroom 

To build self-esteem and 

curiosity in learners. 

Abbey Farm residential and 

experiences  

£1, 090 Abbey Farm has provided a week of learning on a working farm 

where children have learnt a variety of skills and have 

managed relationships with each other during a residential.  

Experiential learning has meant that they have engaged in all 

learning and been motivated to join in with all activities. 



 

 

 

 

Emotionally literate pupils Weekly therapy sessions 

with a dedicated therapist ; 

art, drama or play. 

£1, 5600 Children continue to use therapy sessions to further develop 

their understanding of themselves and their inner conflicts.  

Discussion take pace to ensure a resolution for self-regulation 

in the classroom.  Most children want to go to therapy and 

enjoy the 1:1 with a specialist adult. 

Social skill development by 

improving communication skills 

at all levels  

SALT – pragmatic language  £8, 900 All children in the school have been a ssesssed and rated 

according to their needs.  A programme for therapy to work 

with specific children on a 1:1 basis has been started and will 

continue. 

 

 

 

Other Approaches 

 

Desired outcome Chosen action/approach Cost Lessons Learnt/Actual Impact 

Improved parental engagement 

so that a partnership can be 

formed between the school and 

the parents to enable children 

to be emotionally literate at 

school and at home  

Jigsaw training for 3 adults 

in the school so that they 

can interact successfully 

with the parents  

£4, 230 The needs of the children and parents can only partially be 

met by the Jigsaw scheme and so it is to be revised and use 

through the school calendar 2019 -2020 to further support 

our parents and meet the demands of parenting children with 

SEMH needs.  



 

 

 

 

Learning with a purpose  Pop UK music intervention 

and therapeutic learning 

£1, 780 A daily session over the period of a week was had by all 

classes to sing and dance and then to perform to their 

parents. 

Whilst this is a good programme it will not be available next 

year. 

To develop skills to be able to 

remain in the classroom to 

learn 

Skillsforce; Junior Prince 

Award, Prince William 

Award 

£8, 960 Children who have participated in this scheme have developed 

all areas of their emotional intelligence as well as team work 

and cooperation. 

 

 

  


